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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Herne Bay High School 

Number of pupils in school  1604 (Yrs 7 to 13) 

Proportion (%) of pupil premium eligible pupils 25.5% 

Academic year/years that our current pupil premium 
strategy plan covers 

2021-25 

Date this statement was published December 2021 

Date on which it will be reviewed Ongoing but formally in 
July 2022 

Statement authorised by Jon Boyes Academy 
Principal 

Pupil premium lead Craig Smith  

Governor / Trustee lead Tamara Watkins  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 348,455 

Recovery premium funding allocation this academic year £ 50,967 

Catch-up premium carried forward from previous year £ 105,000 

Pupil premium funding carried forward from previous 
years 

£ 0 

School-Led Tutoring Funding £ 54,067 

16-19 Catch-Up Funding (£1325.43 CF from 20-21; 
£15,623 for 21-22) 

£ 16,948 

Total budget for this academic year £ 575,437 
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Part A: Pupil premium strategy plan 

Statement of intent 

As a non-selective school with a comprehensive intake of pupils from a coastal Kent 

town with pockets of high deprivation, we share a collective responsibility within school 

and our community to ensure each student fulfils their potential, irrespective of their 

background or the challenges they may face. (School vision; At HBHS, all students, 

regardless of circumstance, will reach their full potential or exceed expectations, 

including high ability students and those from disadvantaged backgrounds)  

It must always be remembered that our policy to address the attainment gap between 

disadvantaged and non-disadvantaged pupils should not be driven by the label of Pupil 

Premium, but rather the individual needs of each pupil. Eligibility for Pupil Premium 

must also not be confused with low ability, in fact, some of our highest achieving pupils 

at Herne Bay High School are categorised as disadvantaged and will themselves 

require support so that they can compete equally with their high achieving peers.  

Quality First Teaching (QFT) is at the centre of our approach with a focus on specific 

areas where disadvantaged pupils require support.  Research summarised by the EEF 

shows that this is a proven to have the greatest impact on closing the disadvantaged 

gap and at the same time will benefit all the pupils at our school. Using pupil premium | 

EEF (educationendowmentfoundation.org.uk) 

As an inclusive school, we will ensure that staff at all levels have a clear understanding 

of the Pupil Premium strategies in our school and so that they are clear about their 

responsibility for bringing about the success of both.  

At Herne Bay High School we will:  

• Ensure pupils have access to high quality teaching which challenges pupils and 
results in positive outcomes 

• Use educational research to inform decisions about the spending of Pupil 
Premium funding  

• Make decisions about the spending of Pupil Premium based on our knowledge 
of the pupils and their families, using robust data and pastoral links, thus 
ensuring no child is left out of educational and enrichment activities 

• Ensure that staff are aware of the generic and individual barriers to learning for 
our disadvantaged pupils and take responsibility for their role in increasing the 
progress of these vulnerable groups  

• Track the attainment and progress of disadvantaged pupils and use this data to 
inform early intervention 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
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• Measure the success of the investment against the extent to which we 
overcome educational disadvantage by closing the achievement gap between 
disadvantaged pupils and their peers 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Evidence from assessments, observations and outcomes identify a gap in 
progress between disadvantaged and non-disadvantaged pupils, 
especially disadvantaged boys and disadvantaged pupils with SEND.  
Whilst the gaps are less prevalent in some vocational subjects, the gap 
persists in all groups, especially where extended writing is required, for 
example in English and History. The gaps are due to a variety of reasons 
including low homework completion rates, lack of revision, lower than age 
expected literacy levels, SEND and lack of resources to support their 
learning at home. 

The period of lockdown also highlighted a gap in the ability of pupils to self-
regulate and apply cross curricular knowledge of disadvantaged pupils to 
fully participate in remote learning opportunities. Whilst a significant 
improvement in engagement was demonstrable in the September 2021 to 
December period of decreased school opening, gaps in learning and 
knowledge grew, particularly amongst disadvantaged pupils. Covid related 
attendance during this period continued to be a concern  

2  Assessment of reading ages throughout years 7 – 11 has shown that the 
reading comprehension levels of disadvantaged pupils are generally lower 
than their peers with between 45% & 60% of disadvantaged pupils in the 
last 5 year cohorts having below age expected reading ages.  This 
compares to between 35% & 45% for non-disadvantaged pupils.  

Between year 2017 & 2019, 48-51% of disadvantaged pupils entered year 
7 from primary school with lower prior attainment compared to 37% of their 
peers.  Although verified SATs data was not available for 2020 & 2021, 
early indications of internal assessments show similar patterns. 

In addition to the above, internal and external data shows that 
disadvantaged pupils with higher prior attainers achieve less well than their 
peers.  

3  Ensuring that the needs of all our pupils are understood and met continues 
to be a priority with 21.7% of pupils eligible for Pupil Premium being on the 
SEND register. This compares to 11.3% of pupils who are not eligible for 
pupil premium. The increased need for additional support for these pupils 
creates challenges with the provision of resources and interventions. 

4 In 2019, prior to the pandemic, persistent absence had dropped from 
18.5% (2018/19) to 14.4% as a result of targeted early attendance 
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intervention which was supported by HBHS being selected by KCC as the 
only pilot school in Kent to administer our own penalty notices. 37.3% of 
pupils eligible for pupil premium were absent for 10% or more sessions 
which was significantly above national (24.7%). 

In 2019/20 and in 2020/21 academic year, the covid pandemic resulted in 
significant disruption in attendance. This was in common with all schools 
nationally.  Whilst attendance in 2021-22 (@90.4%) is currently above 
national data reported by the DFE, the gap between disadvantaged and 
non-disadvantaged pupils remains prevalent, particularly in some year 
groups with   

5 The sustained periods of lockdown caused by the Covid-19 pandemic 
have resulted in an increase in the levels of anxiety and support as 
observed by our pastoral teams and an increased number of referrals for 
in-school counselling.  Disadvantaged pupils in particular have been 
deprived of enrichment activities and the opportunities to participate in 
cultural and creative experiences.  These activities have a wider role in 
engaging pupils in education and providing access and opportunities to 
access further study. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

A Quality First Teaching (QFT) supported 
by the EEF strategy including approaches 
such as metacognitive and self-regulation 
to teaching and learning are embedded 
across all year groups and subjects which 
give pupils the knowledge and confidence 
to become reflective, independent 
learners, with the ability and self-
confidence to apply skills in a different 
context 

Triangulation of data through lessons ob-
servations, book scrutiny and analysis of 
outcomes shows that teaching is chal-
lenging and leads to improved outcomes 
of pupils.  The target is by 2024/25, the 
A8 outcome for PP will be similar to non 
PP students of similar prior ability and 
the gap between disadvantaged pupils 
and non-disadvantaged pupils will have 
closed. 

Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4. 

 

By the end of our current plan in 
2024/25, P8 score for disadvantaged pu-
pils will be approaching 0.   

 

Improved reading comprehension among 
disadvantaged pupils in years 7 to 9. 
Supported through a strategic use of 
reading recovery and accelerated reader 

 

Regular reading comprehension tests 
demonstrate improved comprehension 
skills among disadvantaged pupils and a 
smaller disparity between the scores of 
disadvantaged pupils and their non-
disadvantaged peers. Teachers should 
also have recognised this improvement 
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through engagement in lessons and 
book scrutiny. 

Improved and sustained wellbeing for all 
pupils, including those who are 
disadvantaged with clear support 
mechanisms in place for those in need of 
additional help. 

By 2024/25 there will be sustained and 
high levels of wellbeing demonstrated 
by: 

• qualitative data from student voice, 
student and parent surveys and 
teacher observations indicating that 
students are both happy at school 
and feel supported by school staff. 

• a significant increase in participation 
in enrichment activities, particularly 
among disadvantaged pupils.     

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils and to significantly 
reduce the number of students with below 
90% attendance. (in line with DfE 
published targets ) 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils 
being no more than 5.5%, and the at-
tendance gap between disadvan-
taged pupils and their non-disadvan-
taged peers being reduced by 4% 

• the percentage of all pupils who are 
persistently absent being below 14% 
and the figure among disadvantaged 
pupils being no more than 2% lower 
than their peers. 

To continue to maintain a broad and 
ambitious curriculum that supports a 
student who has been disadvantaged in 
life having the widest opportunity to have 
experiences that they would otherwise not 
have. Research indicates that a narrowed 
curriculum disproportionately affects the 
disadvantaged 

All students having access to an ambi-
tious , broad curriculum including Arts, 
Languages, Technology and Performing 
arts delivered and support by trained 
professionals and experiences from 
practicing experts  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention, Staffing) 

Budgeted cost: £ 230,765 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding EEF frame-
work to develop collabo-
rative learning ap-
proaches, metacognitive 
and self-regulation skills 
in pupils and further em-
bedding the use of AfL 
strategies. 

This will involve ongoing 
teacher training and sup-
port and release time. 
Staff will observe each 
other within their groups 
to support and coaching 
system which enables all 
staff to develop their 
practice.  

 

Teaching metacognitive strategies to pupils 
can be an inexpensive method to help pu-
pils become more independent learners. 

Metacognition and self-regulation | Toolkit 
Strand | Education Endowment Foundation 
| EEF 

 

summarise key educational research into 
clear steps and processes which can be 
taken directly into the classroom 

Whole staff training on EEF principles  

Teaching and Learning Group  

Dedicated training time and external CPD 
for staff  

 

1 

Purchase of 
standardised diagnostic 
assessments ( 

CAT4 and NGRT) and 
provide adequate 
resources for the 
facilitation of these 
assessments.  

Training will be provided 
for staff to ensure 
assessments are 
interpreted correctly and 
data is used to inform 
teaching and 
intervention. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2, 3 

Development of CPD 
will ensure staff are 
clear that early 

Pupils with Special Educational Needs and 
Disability (SEND) have the greatest need 
for excellent teaching and are entitled to 

1, 3 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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identification and 
intervention are key to 
ensuring pupils’ 
progress. This is even 
more important following 
the disruption caused by 
the pandemic where 
pupils who may have 
otherwise been picked 
up as requiring support 
may have been missed.  
Pupils who are 
disadvantaged are also 
more likely to have 
SEND.  

 

provision that supports achievement at, 
and enjoyment of, school. Nationally, the 
attainment gap between pupils with SEND 
and their peers is twice as big as the gap 
between pupils eligible for free school 
meals and their peers.  

Specific spotlight on SEND session for 
teaching staff  

 

Special Educational Needs in Mainstream 
Schools 

 

Development of SEND / Inclusion team 

Will fund school based 
literacy lead to work 
along side an in school 
literacy co-ordinator to 
improve literacy in all 
subject areas in line with 
recommendations in the 
EEF Improving Literacy 
in Secondary Schools 
guidance. 

This will include 
professional 
development, both as a 
whole school staff and 
within each subject area 
to ensure that all staff 
have a clear 
understanding of how to 
teach literacy within their 
subject 

Acquiring disciplinary literacy is key for stu-
dents as they learn new, more complex 
concepts in each subject: 

Improving Literacy in Secondary Schools 

Expansion and strategic leadership of Ac-
celerated readers, investment in curriculum 
materials for transition and dedicated read-
ing / literacy time in all lesson – every lower 
school pupil to have reading book.    

 

Reading comprehension, vocabulary and 
other literacy skills are heavily linked with 
attainment in maths and English: 

word-gap.pdf (oup.com.cn)  

 

Secondary Literacy Research and Policy 
Guide summarises key points from recent 
research and policy developments the 
guide bridges the gap between evidence 
and practice. In particular, each section 
aligns with a key area of focus within 
a Literacy for Learning programme, 
highlighting subject disciplinary literacy to 
support teachers as they develop talking, 
listening, reading and writing in their 
subject area 

1,2 

Ensure staffing levels in 
core subjects are 
maintained and 
consistent  

Fully trained subject specialist teaching 
across core subjects ensuring the QFT is 
happening every lesson. 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://literacytrust.org.uk/resources/secondary-literacy-research-and-policy-guide-202021/
https://literacytrust.org.uk/resources/secondary-literacy-research-and-policy-guide-202021/


 

8 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  
Budgeted cost: 226,982 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Small group tutoring 
will be used to help 
close identified gaps 
in pupils skills and 
knowledge: 

 

In KS3 this will focus 
on developing literacy 
and numeracy skills 
of those who are 
identified as falling 
behind. 

In KS4, the focus will 
aim to close skills and  
knowledge gaps in 
specific subject areas 
such as English, 
Maths, Science  

In KS5 the focus for 
tutoring will be 
classified under two 
main categories: 

1. students who have 
not achieved a grade 
4 or 5 in English 
and/or maths 

2. students have a 
grade 4 or above in 
English and/or maths, 
are from an 
economically 
disadvantaged 
background and 
would need catch-up 
support. 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

Development and investment in an Intern 
Programme (cited to DfE and potentially 
to  be a modelled as a tutoring  strategy)  

Training, recruitment and delivery  

 

Upper school team to identify student in 
KS5 who require support and place 
dedicated small group tutoring  

 

Lower to upper school transition targeted 
support  

 

Specific catch up for Lower school 
students who have been identified for 
catch up  

1, 2, 3 

Increasing Arts 
participation for 
disadvantaged pupils 
who, without financial 
support, would be 
prevented from 

Arts participation approaches can have a 
positive impact on academic outcomes in 
other areas of the curriculum. The 
research here summarises the impact of 
arts participation on academic outcomes. 
It is important to remember that arts 

5 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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participating in 
creative and artistic 
opportunities such as 
music ,dance, Drama 
and Art . 

engagement is valuable in and of itself 
and that the value of arts participation 
should be considered beyond maths or 
English outcomes: 

Arts Participation - EEF 

Boys dance / funding for artist in 
residence and trips. Art materials for 
student to work at home 

 

Focussed curriculum 
time dedicated to  
reading:  Providing all 
pupils in years 7 – 9 
with the opportunity to 
access high quality 
reading materials with 
reading modelled by 
teachers during form 
time.  

For those with needs 
identified through the 
NGRT testing, further 
investigation and 
intervention will be 
provided by the SEND 
team and the literacy 
coordinator. 

Reading comprehension strategies are 
high impact on average (+6 months). 
Identifying whether the need is decoding 
or comprehension and applying 
appropriate intervention will help students 
to better access the curriculum and 
increase overall attainment: 

 

Reading Comprehension Strategies - EEF 

 

Evidence through Accelerated reader, 
English outcomes. 

Crossover work from Reading recovery 
and SEND team to ensure dedicated 
support for SEND PP 

 

2 

Development and 
deployment of 
HLTA’s in core 
subjects and SEND to 
deliver high quality 
1:1 & small-group 
structured 
interventions: 
Cognition & Learning; 
Funding for a 
dedicated Mental 
wellbeing coordinator 
to work with students 
who have been 
further disadvantaged 
through lockdown  

Research on HLTA’s/ TA’s delivering 

targeted interventions in one-to-one or 

small group settings shows a consistent 

impact on attainment.  

Recommendation 5 Best Use of Teaching 
Assistants - EEF 

1,3 

Develop homework 
provision to ensure 
students are provided 
with the opportunity 
for support with 
completion of 
homework and 

Homework has a positive impact on 

average (+ 5 months), particularly with 

pupils in secondary schools. Some pupils 

may not have a quiet space for home 

learning which create a barrier to 

completion,  Others may not have the 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants?utm_source=/education-evidence/guidance-reports/teaching-assistants&utm_medium=search&utm_campaign=site_search&search_term=sen
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants?utm_source=/education-evidence/guidance-reports/teaching-assistants&utm_medium=search&utm_campaign=site_search&search_term=sen
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support the purchase 
of online subject 
specific resources. 

resources required to complete their 

homework, such as access to digital 

devices: Homework club in place 4 nights a 

week with LSA support and availability of 

all online resource materials  

Strategic use of 
SENCO level 
qualified personal to 
work with PP SEND 
to support small 
group interventions 
delivered through 
new bespoke centre 

Numeracy / Literacy qualified SENCO’s to 

deliver small group maths/ English to 

accelerate learning (research says highly 

qualified staff in small group proved 

greatest gains) EEF 

1 
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Wider strategies (for example, related to attendance, behaviour, wellbe-
ing) 

Budgeted cost: £ 117,690 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding principles 
of good practice set 
out in DfE’s Improving 
School Attendance 
advice. 

Attendance officer will 
get training and 
release time to 
develop and 
implement new 
procedures.  

The re-development 
of a whole school 
attendance strategy 
will support all staff in 
understanding their 
role in improving 
attendance. 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels. 

4 

Expansion of existing 
“bungalow” inclusion 
Centre with new 
facilities to enable an 
expanded SEND 
Inclusion Centre (SiC) 
on school site with 
specialist teams to 
work with our most 
vulnerable and 
disadvantaged 
students , including 
those with SEND 

New provision in place by January 2022 

Additional Staff recruited and in place by 
March 2022 

Increased access to external SEDN / S&L 
and Ed Psychologist to support student 
identification of need 

1-5 

Increasing the 
capacity of wellbeing 
support through CPD 
for pastoral staff and 
expansion of in-
school counselling 
provision, including 
mental wellbeing 
support on site. 

Evidence supports the view that universal 
mental health programmes can improve 
academic performance as well as mental 
health outcomes and that the often 
compromised educational outcomes of 
pupils with mental health difficulties require 
particular attention 

The role of schools in the mental health of 
young people - BERA 

5 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.bera.ac.uk/publication/the-role-of-schools-in-the-mental-health-of-children-young-people
https://www.bera.ac.uk/publication/the-role-of-schools-in-the-mental-health-of-children-young-people
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Provide training and 
resources to ensure 
staff are clear that 
successful transition 
is essential to tackling 
underachievement, 
especially for 
disadvantaged pupils.  

Points of transition, whether from home 
learning to a blended model, or more final 
transition points, are critical for 
disadvantaged pupils.  

 

Getting transition right part 1 - EEF 

Getting transition right part 2 - EEF 

1-5 

Develop the use of 
text messaging / 
social media and 
electronic 
communication  to 
increase parental 
engagement and 
encourage positive 
communication. 

The EEF has tested a number of 
interventions designed to improve pupils’ 
outcomes by engaging parents in different 
types of skills development. The consistent 
message from these has been that it is 
difficult to engage parents in programmes. 
By contrast, a trial which aimed to prompt 
greater parental engagement through text 
message alerts delivered a small positive 
impact, and at very low cost. 

Parental Engagement - EEF 

1,4 

Contingency fund for 
acute issues as 
identified by the Pupil 
Premium Lead, such 
as support subsidies 
for visits, resources, 
rewards, SEN 
assessments, school 
travel and uniform. 

 

Based on our experiences and those of 
similar schools to ours, we have identified a 
need to set a small amount of funding 
aside to respond quickly to needs that have 
not yet been identified. 

1-5 

 

Total budgeted cost: £ 575,437 

https://educationendowmentfoundation.org.uk/news/eef-blog-getting-transition-right-part-1-of-2
https://educationendowmentfoundation.org.uk/news/eef-blog-getting-transition-right-part-2-of-2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for the last 2 years: 

2020 & 2021. 

2020-2021 was the first year of our redrafted 3-year Pupil Premium Strategy. With the 

impact of the pandemic, it is impossible to determine the impact of each action across 

the school so these strategies have been included in this revised 3-year plan. Subjects 

which were particularly affected and reported students returning with significant gaps 

were English, Maths, History, Science, Geography & MFL.  This data will be used to 

inform targeted intervention in 2021-22. Despite the unprecedented disruption of partial 

closures, outcomes for year 11 were promising, as on the school fully reopening in 

March 2021, priority for intervention and support was given to this year group, 

particularly for those from disadvantaged backgrounds.  A rigorous procedure for the 

awarding TAGs was implemented with moderation and checking fully embedded to 

ensure unconscious bias was mitigated against and grades well evidence and were a 

true reflection of ability, knowledge and skills.   

The internal assessments from 2020-21 show that the gap between disadvantaged 

pupils and their peers is persistent in all subjects across all year groups. This gap is 

most prevalent in English, supporting the reading assessment data that indicates 

disadvantaged pupils in each year group have below age expected reading ability. 

These gaps are most prevalent in years 7,8 & 9 whilst internal data shows that the 

current year 11 cohort are on track to again reduce the gap in attainment compared to 

the TAGs (around 0.4 grade gap). 

Ebacc entry was low at just under 6%, which was lower than previous years, but 

expected due to strategic  curriculum reform.  Whilst this was lower than in previous 

years. The largest barrier to EBacc entry is the take up of MFL at KS4 which is being 

address through a strategic refurbishment of the KS3 Languages curriculum plan which 

aims to deliver additional languages of French and Spanish to all students during KS3. 

Our overall attendance in 2020/21 was slightly lower than the preceding 3 years at 

91.8% but remained higher than the national average. Absence among disadvantaged 

pupils was, however, 3.6% worse than their non-disadvantaged peers and persistent 

absence 16.1% higher than their peers. These gaps are larger than in previous years, 

which is why attendance is a central focus of our current strategy. 
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Our observations determined that pupil engagement, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related 

issues. The impact was particularly acute for disadvantaged pupils. We used pupil 

premium funding to provide wellbeing support for all pupils, and targeted 

interventions where required. We are building on that approach in our new plan. 

Externally provided programmes 

Programme Provider 

Nurturing Kent Programme  

Accelerated Reader 

GCSE PoD 

Unifrog 

Nurture UK 

Renaissance Learning 

Soundbite Learning 

Unifrog Education Ltd, Brickfields, Unit 
215, 37 Cremer Street, London, E2 8HD 

 
 
 



 

15 

Further information 

Our Pupil Premium strategy will be supplemented by additional activity that is not being 

funded by Pupil Premium or Recovery Premium. This will include:  

• ensuring pupils understand our ‘catch-up’ plan by providing information about 

the support they will receive (including targeted interventions listed above), how 

the curriculum will be delivered, and what is expected of them. This will help to 

address concerns around learning loss - one of the main drivers of pupil anxiety.  

• utilising support from our local Mental Health Support Team and School Health 

(Kent)  

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour and attendance and engagement.  

• Use of transition and parental engagement strategies promoted to us through 

our membership of the Parental Engagement Network – signposting of support 

Kooth, Young Minds.  

.   

Planning, implementation, and evaluation 

In planning our new Pupil Premium Strategy, we evaluated the impact from a range of 

initiatives already in place (homework clubs, staffing in subject areas, extra LSA’s) . 

Our heads of upper and lower schools are responsible for the targeted support and 

intervention and early identification of need from the work the school pastoral teams 

undertakes. This involves close liaison with SEND team to ensure all students 

regardless of need are supported.   

We triangulated evidence from multiple sources of data including assessments, 

engagement in class book scrutiny, conversations with parents, students and teachers 

in order to identify the challenges faced by disadvantaged pupils. We also used the 

EEF’s families of schools database to view the performance of disadvantaged pupils in 

schools similar to ours. 

We looked at a number of reports and studies about effective use of Pupil Premium 

(EEF), the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage. We also looked at a 

number of studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy and will 

continue to use it through the implementation of our activities.  

 

 

https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#MHST
https://www.kentcht.nhs.uk/service/school-health/
https://www.kentcht.nhs.uk/service/school-health/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

